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TOP 6 REASONSand the RESEARCHo back it) why school districts across the

country choose Al |

NED Decodables

ﬂ. THE ALIGNMENT

Decodables are most valuable when they line up
directly with what the students are learning, known
as Ol-mgexn mat c)htd ((PuTgThM
Heibert, 2023; Spear -Swerling, 2019; Cheatham &
Allor, 2011; Adams, 2009; Armbruster et al, 2001; Roit,
2008; National Reading Panel, 2000). Through a
system that ALIGNED has created, their books are
aligned by decodablility percentage lesson by
lesson, sound by sound, word by word to 22 of the
top ELA/Phonics programs on the market, with more
on the way! This directly follows the Structured
Literacy and Science of Reading approach. Literacy
directors, curriculum directors, reading specialists,
and teachers love that this work has already been
done for them! The alignment charts provided on the
website guide which week or lesson to introduce
each book, based on the scope and sequence of

w curriculum you are using.
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0The sequential na
Structured Literacy means that
r n tgachergrequire students to
practice only what they have
been explicitly taught. Again,
before teachers expect students to
practice decoding specific phonics
word patterns (e.g., short -vowel
words with consonant digraphs)
in reading text, or to recognize
specific irregular words in text,
they directly teach those skills in
isolation first.SL approaches also
build in cumulative practice and
ongoing review of previously
learned skills, so that students
retain these skills and develop
aut omat (LouisetSpear-
Swerling, 2019, p. 1).

2. THE LAYOUT AND HOW IT PREVENTS CUEING

0 T h ecuebg approach to
support early word recog-
nition ignores 40 years of
overwhelming evidence
that orthographic evidence
involves the formation of
letter sound connections to
bond spelling, pronuncia-
tion, and meaning of
specific words in
memoryo (Er hi
OMoreover,
alternative cueing systems
impedes the building of
automatic word -recognition
skill that is the hallmark of
skill word reading
(Stanovich,
(Petscher et al. 2020)

The focus of early reading practice should be centered
on the letters in the words, and not on anything that may
give children a ocued6 as to
(Lonigan, et al., 2018; Ehri, 2013; Stanovich, K.E., 2000). The

wh a't t

ALIGNED Decodabl es are not rebranded
or Ol eveled booksb6.
A key way thatthe ALIGNED Decodables stand apart

from other decodables is that our books are formatted so
that the text is alone on the page. The text is found on the
riLgla)t 1h§np _side and must be read without the aid of a

. ypictyre cug. The student then turns the page to view the

corresponding picture to confirm the meaning of what they

just read. This oflashcardé apprnoa
sults with students using the ALIGNED Decodables. This sen-

tence -then -picture approach also builds engagement and

entertainment. The reader reads the sentence and uses

1 € 9 Othoselwrds. to build a picture in their mind of what they

read. Sometimes the idea that they visualize in their mind
matches that picture (engagement), but sometimes they
turn the page and the picture shows an unexpected
alternative to what they are thinking (entertainment).



3. THE CONTENT (Comprehension and Vocabulary)

Decodables are most valuable to practice newly developing phonics skills.
However, the argument has been made that there is more to reading than just
decoding, and that traditional decodables alone may not be enough. Three papers
that reviewed a multitude of studies state that students need content/vocabulary
rich, authentic texts to build the other valuable skills needed for reading (Cheatham
& Allor, 2012; Birch, et al., 2022, Pugh, Kearns & Hiebert, 2023). This comes from the
fact that some decodabl es do not provide

t e

address meaningful and interesting t AplGCHEDS

Decodables stand out from the rest, in that they were specifically written to bridge
this gap!

Comprehension study is easily achieved
feelings, story sequence, problems/solutions, and much more. Diverse and rich
vocabulary is spread throughout the books. By focusing on letter sounds, common
words have been substituted by more uncommon, yet more specific, words. For
example, the skunk didndt o6rundé, he odas
sun, she 0b dwdughduid and interasting stories, a robust collection of
non -fiction books, and tons of variety, = ALIGNED Decodables are designed to
provide the oOreal 6, authentic books chil
guestions at the end of each book, with one specifically written to be used as a
possible discussion starter or writing prompt. Additionally, specific vocabulary and
comprehension suggestions can be found on the oDiversity and Content Map 0
found at Decodables .com.
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OExcl usive use o fScregngne of the{iyprgity agdContent Map

book has a detrimental effect. Aligned Tile Ethnicities Genders |  Recommended |  Recommended
Rather, carefully selected and Vocabulary Words | Comprehension Focus

Phonics
Focus

Var|ed readlng materlals |eadS Fire Safety " NF White Male torch, smoke signals, | Non-Fiction Details
. char
to more positive outcomes and

Silent E

attitudes t 0 r ea/( wwheae
2005; Wood, 2005).

=1 F Animals tame Story Details

Silent E

Mike Saves the Day ||

| F White male, Latino mopes, cove Problem/Solution,
Male and Female Character Feelings

Silent E

Nate's Bake Game F |African Amer. Male and Story Sequence Silent E
Asian Female
Raj's Gift [ N F Middle Eastern Male Problem/Solution,
i a and White Male Surprise Ending

African American décor, scent, florist Non-Fiction Details
Female

Roses

The Best Pal Award F Animals remarked, departs, Character Feelings,
= m enchanted Story Sequence

AR



https://decodables.com/wp-content/uploads/2023/05/Aligned-Diversity-Map-3.pdf

ﬁTHE ILLUSTRATIONS/IMAGES

The ALIGNED decodables are professionally illustrated. Children love the variety of
illustrative styles. 0 Speci fic techniques and activiti-es
sound knowledge and its use in reading and writing should be as relevant and motiva-
tional as possible to engage childrends 1int
i ngd (National R e a The fallgcold? bonke dre desiyfed tb keep the
children engaged and motivated through laughter and smiles.

Having taught in the classroom, | have seen my students tire of seeing books that all
look the same, with similar or exact illustrative styles. This was especially true in my first
grade classroom if there was a book that looked like what they had read in kindergar-
ten. With the trade books | read in my classroom, | would ensure that the styles were
constantly changing to keep the students engaged, and to suit personal opinions of
what might be appealing to each student individually.

The ALIGNED Decodables stand out as compared to some competitors because of
the variety of the books! Seven different illustrators worked to create the books; no Al
was utilized. The illustrators often changed up their style from book to book. This led to a
beautiful and constantly changing variety of illustrations.
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4. THE DIVERSITY

When considering how to deal with classroom issues of ethnicity, culture, gender,
and other differences among students, oOteachers
ensures that all learners see people from their identity group reflected positively in the
instructional materials, pictures, books, and videos used in the classroom and through-
out the school 6 (Vogt & Shearer, 2003, p. 118).
self-esteem and motivation that affect the literacy development (Vogt & Shearer,
2003)¢6 (Ssitthitikul, P., 2014).
The ALIGNED decodables stand apart because they were written with diversity
and inclusion in mind. Using seven different illustrators, with differing ethnicities and
backgrounds, allows for a multitude of artistic styles and viewpoints. The books were
carefully created to ensure only positive representations of people of different color,
religion, or ability were included.




6. THE NONINSTRUCTIONAL REASONS

The Complete K -2 set is comprised of 200 titles, including full -color readers, inter-
active reproducible readers, and three chapter books. Fiction, non -fiction, and
graphic novel genres are included. The ALIGNED Decodables have been vetted,
approved for quality, and are found on the decodable lists created by UFLI, The
Reading League, MetaMetrics, and Teach My Kid to Read. These books are being
used across the US and Canada, and ALIGNED is an approved vendor for the NYC
SD DOE, LA Unified SD DOE, and on SAM.GOV.
The ALIGNED Decodables were proudly featured in the April 2025 issue of
Language Magazine i n their section OReading Supporits: /£
Products and Programs to Boost Your Studentsod R

ALIGNED Decodables
ALIGMED Decodables offers a complete 200-title, fiction and non-
- fiction, K-2 set of diverse
o ? S J and appealing decodables.
& ; < P ) 2 r'fq Their books are aligned by
)i decodability percentage to
y 22 ELA/phenics pregrams.
# R "" £ Exclusive to ALIGNED,
} - A e their decodables are for

¥ - }7 wx matted so that the text is

In'urmn; Literacy § Cammusication \ w alone on the page, on the

N .-_ = ' right-hand side, and must
) ( b M-‘Z | \ﬁ be read without the aid of
ALIGNED Decddables a picture cue. The student
magazmc: = S

then tumns the page to
view the corresponding
picture to confirm the meaning of what they read. Through engaging
stories, high-interest nonfiction bocks, and beautiful, diverse, and
inclusive illustrations, ALIGNED Decodables are designed to provide
the books children can and want to read.
decodables.com




THE TOPMHREBENEFITS OF TARGETED PRACTICE BY USING
THE LESSON O-TEXTMATCHEDAL | NED DECODABLES
(AND THE RESEARCH TO BACK IT!)

oDecodabl es are most val uabl e whe

U R<® F e ur
what the students are | etatexti ng, Kkng g90. " ,Ef’ 5so0n
matchd(LTTM) 6 (Pugh, Ke ar nSsverlings 20 i L Sp

. e

Cheatham & Allor, 2011; Adams, 2009; Armbruster et al, 2001; Roit, é 404
2008; National Reading Panel, 2000). Through a system that ALIGNED 'f@p Y
has created, their books are aligned by decodablility percentage == ‘ @ ! .
lesson by lesson, sound by sound, word by word to 22 of the top ELA/ e 1 B 4
Phonics programs on the market, with more on the way! - ALIGIVED Decodables |

THIS ALLOWS STUDENTS TO HAVE TARGETED PRACTICE!

. N . /()An essenti al part\of

Wh at | S otargeted practice beginners involves learning the tr

Targeted practice is taking the new sounds and alphabetic system, that is, letter -
' ting them into the code with letters/sounds sound correspondences and
Inserting ) spelling patterns, and learning how
the reader already knows. Not only does this help to apply this knowledge in their
the reader learn the new sounds, but it strengthens reading. Systematic phonics instruc-

. . . tion is a way of teaching reading
their previously learned skills. that stresses the acquisition of letter

] _ -sound correspondences and their

While learning new letter sounds/patterns, use to read and spell words (Harris .

targeted practice  is best! & Hodges, 1995)0 (Npti

\ Panel, 2001). /
Benefit #1 The Scaffolding Effect

The o0cognitive |l oaddé it takes to
when the student is practicing with already known letters/sounds
and inserting the new letters/sounds into that knowledge. By adding
new sounds and including scaffolding of previously learned sounds,
the student receives strong targeted practice.

he new t

What i s o0Cognitive Load Theoryo?
0Cognitive Load Theory explains the way that w
teaching complex concepts or solving problems. A higher cognitive load lowers the
percentage of information that is stored in long term memory because you overwhelm
your working memoryo6 (Practical Psychology, 2023
What i s oscaffoldingd in r eacﬂ 0 @t hienlsdarrunefcdsomagni
The student would be unlikely to be successful if every reduced with the aid of scaffolding
letter in the words of books were unknown and/or new. ?e%?r';tg;ftfg?gstgzs t'ﬁ:t”;g;?
By knowing some and adding some new ones, the stu- she would otherwise not be able to
dent has support to practice the new sounds (van de Pol perform (va de Pol and Beishuizen,
and Beishuizen, 2001) ® 2001).
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Benefit #2 The Confidence/Motivation Effect

The reader builds confidence in their abilities by having
success in slowly and steadily building their sound
knowledge and decoding skills and applying them to new
texts. This confidence builds motivation to learn more
sounds and move forward towards harder and harder texts.

This is where the A NED books shine! The student
wants to read the next story. Therefore, they will work to
learn the new sounds.

SUCCESS BUILDS SUCCESS!

Reason #3 The Enjoyment/Engagement Effect

The A NED books will help to develop intrinsic motivation
to read. The reader enjoys not only the feeling of success but
also the stories, making them more likely to continue reading.
Students with intrinsic motivation to read, such as the desire to
read the next A NED book, are shown to be more fervent
readers, and consequently more successful readers.

What is intrinsic motivation?
Intrinsic motivation is doing something because you
are motivated by internal factors, such as a feeling of
success or wanting to move to a higher skill level of a
task. Extrinsic motivation is when the perceived benefit
or value comes from the outside. For example, earning
a sticker on a chart, or a 0}
parent.

/C)Expectancy of\uccc

more than a perception of
general competence; it repre-
sents a future -oriented
conviction that one can
accomplish the anticipated
task. If I do not believe | will
be successful in accomplish-
ing a task, | am unlikely to
begin. Such beliefs can be

concept) and specific
(judgements of ability to
learn a specific skill or top-

2016)

A

both general (e.g. global self -

ic).6 (Cook and |[Art

v

oMotivation and| eng

play a crucial role in literacy
development and achieve-

me n t(Le@, Y., Jang, B. G.

& Conradi Smith, K., 2021)

-

The A NED books help your
students learn how to read and to
love reading, by providing targeted,
real-world practice in stories that
keep them engaged and motivated!

-l

olntrinsic motivation to read

comes from personal interest or
enjoyment of reading and is

related to positive experiences

with reading itself. Studies have

shown that intrinsic incentives,
such as personal interest in the

material, curiosity, involvement in
v ethe fext, ahdoa prefecenceffor cloalm  af t €
lenge (e.g., McGeown et al.,

are better predictors of reading
frequency and comprehension

than extrinsic incentives, such as
rewards or grades, parental pres-
sureetc." (Vogrinl il

T. & Aerila, JA., 2024).

2012)
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https://link.springer.com/article/10.1007/s40841-024-00313-x#ref-CR34

Interactive and Reproducible Decodables from

ALI

llustrated by Riley Ann Ryder and

These new

obl ackline

NED Decodables!

lustrated by Belen Roldan and

Written by
s Christine
Hjorth

masterao

decodabl e

reader s

toolbox to give their students targeted phonics practice in an engaging way! Teachers
can easily copy, cut, and fold these 43 adorable readers (directions included) and place
them in the hands of young readers. Perfect for whole or small group practice!

ALl
Phonics Focus: oi, oy
Word Count:115

NED Title: Royal Farm

Tha laTier pOTTem "oy COMEs of Tha end of e word ana
“gi" in the middle. Add the missing letters, then pick fwo
woras 10 arow pictures of

Royal Farm

Qink! Oink! Zoya makes a joyful noise.
Zoya is o swine who lives at Royal Farm.
She is happy s she enjoys roling in the
moist mud.

Comprehension Quesi

1. Who and what annoys Colton the
horse?

1. What is something somecne does fo
annoy youd

As the farmhand and horse take their
voyage, Colton basks in the peace and
quiet of the open field. He thinks that is
the point of the ride.

The noise annoys her pen mate, Colton
the horse. It really makes his blood boil.
It always destroys his good mood.

Colton con't avoid the noise, and he
does not want to join. He has no choice
but to stand there ond listen all day!

Just then, the farmhand comes by. He
saddles Colton up for aride. A break
from the noise makes Colton rejoice!

Through the pages of story, students are required to read without the aid of a picture
cue. Then they are asked to illustrate the pages, demonstrating an understanding of the
text they just read. At the end of the story, students will find comprehension questions and

a oword

wor ko

activity

to practice

be a valuable addition for independent work, centers, or homework practice!

the phonics

S
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M Color in the o0bd Iin these
underline them in the book.

“ud oug
tu-o g
Bud the bug dug in the mud. mC@ @ C._“

The tub is in a mug. Bud is big, but not big in the mug. S
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Comprehension Questions

1. Who are the characters in this
story?

Glen and Trent plant a bulb. Glen plops 2. Would you like to be in the Mud

. Club? Why or why not?
the bulb in the mud.

Glen drips a blob of mud on top of
Glen dumps a clump of mud on Trent! Trent. Glen flops in the mud.

Trent slips in the slop and lands flat. HA! HA! HA!

M H



FREQUENTLY ASKED QUESTIONS

How is the content specifically designed for students in grades K 02? How are
the vocabulary, sentence structure, and topics age -appropriate?

| have taught hundreds of students how to read. | observed my classroom full of students
gradually increase their reading competency skills. I also noted what was engaging, funny,
and age -appropriate. Before | started writing these decodables, | was in the classroom writ-
ing decodable practice passages, games, and stories week -by -week for my own students. |
saw what worked and what didndot. | took what | Kk
hood Education, Elementary Education, and Gifted Education, and my experiences directly
with the students, and poured that knowledge into the decodable stories. No Al was used in
writing, producing, or aligning any of the books. The topics are age -appropriate and cur-
rent. There is a combination of fiction and non -fiction. The non -fiction titles are high -interest,
with topics such as sports, animals, music, and space.

1 The books start out in kindergarten with letter sound introduction aligned with the early
lessons of a typical kindergarten scope and sequence. These early books have only a let-
ter on the page and a picture to match that beginning sound. They are formatted with
the 0Fl ashcard Layout 6.

Right-hand Turn to next
side of the page, left -hand
book, letter S s side, illustration ALICGNED Title: Ss Book
alone on the that matches
page. the previous
page.

T As more letter sounds are introduced, including the short vowels, the decodables move
into practice with one word on the page.

Right-hand Turn to next
X age, left -hand
side of the Dlg - :
book. text side, illustration AL | CNED Title: Short |
, that matches
alone on the _
age the previous
i page.

All of the books are formatted in this

ALICGNED-excl usi ve ofl ash car dc




1 As the lessons progress and useful high -frequency words are introduced (e.g. the, in,
and it), simple sentences appear in the books.

Right-hand
side of the
book, letter
alone on the

page.

Is Fox in the bed?

Turn to next
page, left -hand
side, illustration

that matches
the previous
page.

1 This pattern continues. As more letter patterns and high
duced, the sentences become more robust. The sentences are simple and one per
page through most of kindergarten and then build from there into first grade. Having
taught for years, | made decisions based on my experience working directly with
students, as well as research and academic training, to know when adding complexity
is appropriate. The beginning of first grade has decodables that review skills from
kindergarten and are an opportunity for the students to practice and build some confi-
dence on the simpler books before moving forward (this is also true for second grade).

Right-hand
side of the
book, letter
alone on the

page.

LT
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L
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K
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B
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Faith laid in her bed. What
will she do today# It is rainy
and gray, just like it was
yesterday. She will have to
stay inside again.

Turn to next
page, left -hand
side, illustration

that matches
the previous

page.

Right-hand side
of the book,
letter alone on
the page.

Turn to next page, left -
hand side, illustration
that matches the pre-
vious page.

| AL I NED Title: Fox Hid I

-frequency words are intro-

| AL CNED Title: Tuck I

| ALICNED Title: A Rainy Day I



1 Through first grade, the number of sentences and their complexity increase gradually

through the year.

g

| Seth and Beth are moths.

| Seth is fast! He can fly as
| | fast as a finch. Beth does not
i | like to fly fast. She flies like a

I
Some spiders hide and then ||\

makes a web with a flat
outside and a tube in the

i
{ ":J
I : attack. This funnel spider
:
* |
" back. It hides in the tube

4 until @ bug lands on the fiat ’
W part of the web. Then the |
N | spider rushes out, grabs the |-

tube to munch on.

bug. and brings it into the |

A
',
i-\

|

Al
\\' B I

1 Some of the lessons have multiple

read.

ALl

ALIENED Title: Seth and Beth

For example, the addition
of simil es,
flies |ike

| AL =NED Title: Spiders Hunting I

NED titles assigned to them so there are options
for the teacher to help meet individual student needs. One of the books would typical-

ly have a lower word count and the other a higher word count, as options. It also helps
meet interest level of the students, so they can decide which book they would like to

1 As the students move through the end of first and into second grade, the stories are
longer and more complex. More inferences are needed to be made by the students,

siuc h

s |

ALICNED Title: Skitfgleds
Swish! Zoom! Skittle likes to swoop \
and loop. She flies and scoops up For example, the text states
blooms to sprinkle on her roof. U K 2 .
She will be aftending the fittle o0She sniffles. 8 in
Woodshed School. Will she like it? . - .
She sniffies. the question, oWill
What can you infer from the
word osnifflleso?
- - —— — - S ———— — - — — o —
e - > — i drn O 1_34 ez 528 ; e —= — — —
= - — =
A 1 1 [ ||
. E Octopus & = = ]
| Table of Contents = | Did you know that an octopus '|3| ] | F— Glossary =
Seal  Pages4-5 has a hidden beak? They use it Prey- An animal that is hunted
o 4 = W faf] =4 for food.
e Fagea 6:7 hikiea i Cl_'ﬁb& e a“:d F"' B P?rredc:;or— An animal that is B
= Shark Pages 8-9 ; other things. They hav:? a aso_l'l . e Provator 1
Sea Turtle Pages 10-11 body that can squeeze into little = > = looking for another animal to )
1= & oy 17 I | places. When they want to flee {5 | = B eat. h
R Octopus Pages 12-13 L 5 .
= | Crab Pages 14-15 b ¢ | | from a predator, they can shoot ™ k. | Leg Span- The distance from the
| | | out a jet of water that shoots | B . o end of one leg to the end of E
them forward like a rocket! = : another when laying down flat. 8 1
. 2 g o _
. - =] | - =
A= o om0y i - o T

M p

ALl

NED Title: Animals of the Sea

a ¢
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How do the A

The A NED Decodables were written with the inclu-
sion of high -quality vocabulary words in mind. Diverse and
rich vocabulary is spread throughout the books. From the
time | started writing the decodable books, vocabulary was
a major focus. | used the introduction of the letter patterns
to include words that might not typically be learned by a
young child, but that are invaluable when building a strong
background with language. Research shows that having a
robust and broad vocabulary can make the difference
between a strong reader and a poor reader, especially in
the area of reading comprehension.

The nuances of word meanings and what they do to a

personds ability to fully
|l ar interest to me. For exampl
park? Or did the boy ohurryo,

park? All three of these words can lead the reader to a
different understanding of what the boy is feeling while
going to the park.

[ Zeng, Y. et al suggest that, \

oMerely teaching
may not be sufficient for long -
term vocabulary acquisition.
Instead, students may require
more extensive exposure to
words across varied contexts
and more engaging strategy -
based instruction, such as
teaching morphological aware-
ness and contextual word -

\ sol ving stratwiesé

The A

(20

comp

NED decodable books support vocabulary acquisition?

vocabulary and reading
comprehension has been
well documented in the
literature, with studies
consistently highlighting a
reciprocal relationship
between these skills (e.qg.,
Cain & Oakhill, 2011;
Verhoeven et al., 2011,
Duff et al., 2015; for a re-
view, see Stahl & Fair-
banks, 1986; Elleman et

man et al., 2020; Cervetti et

Q I

/(‘)The relationship between \

I &.p609; Wvrightk &Cervet- O 1 Y
e, t,2016 Adlof) Zo19b 0y
OEWemnbinkefal., 2019: SilQe$-t 0 N

, 2023).6 (}

w dtrhés |ohg Beeh Oriérstood that teaching
vocabulary in isolation is ineffective!

NED books are written to slowly build on learned phonics skills by moving from

simplest to most complex patterns. This affects the vocabulary inclusion in two ways.

A. Tier two and three words are often included because they highlight the letter pattern

that was added during that lesson/week.

B. If used with the comprehension program described on the next page, teachers will
introduce new vocabulary words either right before or during reading, for immediate
practice in context. Words are often repeated in many titles that follow.

g




ALIGNED Educational Resources is currently developing a comprehension and writing
program. This program focuses heavily on vocabulary introduction, and the multiple mean-
ings of words. Each vocabulary word will have a vocabulary picture card illustrating the
mul tiple meanings (e.g. oOtapo6 can mean the fauce
noise on a desk, or a type of dance). The teacher introduces these and then encourages
the students to think critically while reading to determine which meaning is used in the
sentence. This pINDigsRAMD: claHd edt mer Strands of th
released by grade level starting with kindergarten in January, 2026.

AL =NED Title: Kits and Pups

Vocabulary is used to practice CVC
short i words and to introduce students
to the different names for baby animals.
This example also introduces the
students to an alternative meaning for
the word okido

Right-hand side of Turn to next page, left - All of the books are formatted in this
the book, text alone hand side, illustration that ALICNED-excl usive oflash car
on the page. matches the previous ;
page alone.
ALIGNED Title: AL|CNED Title:
H | Skip the Skunk Stuck!
EEE Hl | Vocabulary is used to Fox sprints and finds Duck. Fox doesnédt run
B | Hmm, no. Skip is glum. [ E8 ractice blends as well shis fics dhisticks. "Duck; 3 - 5
| What can Skig dg? P . d | can you help2" Fox asks. 9 sprint ? 0 : DJu ¢ k
H | as Introduce an alter- Duck quacks, “Yes!” odquackso6 insfead
; native to the word dsaysé.
0sado.
F——

ALTTNED Title:
Deb Went Camping
Vocabulary is used to

ALIGNED Title:
Spiders Hunting

{. Wolf spiders stalk their food. S q .
. oL W | Vvocabulary is consist-

| To "stalk” means to watch

\ | and track something closely | ently used in non - She skipped rocks on . practice the ded suffix,
| while hidden. Whenthe ' | fiction books to build the pond. as well as introduce an
knowledge of the '

topic.

W time is best, they jump on |

alternate meaning for
the food and catchit.

the word oOsk|i ppe

ALIGNED Title:
Packing
ALIGNED Title: The vocabulary

Snakes Matthew caome barreling back : denotes different
R e fo d| | Non-fiction books in % ipocked he yeled. emotions when Mat-
SRk ok AL, B later stages of the m;Effofeo-”ﬁf;k&iﬁf&%ﬂ'ﬁly thew came Obprre
Carnivores- Animals that only | scope and sequence tumed around and stomped down the stairs, but
Sbihie - 1 siona ikt g use the vocabulary PRSP O0stompeddé bakk u
BEREN AN o R word in sequence and them. This helps

also have a glossary. students build their skills

in making inferences.




How do the ALIGNED Decodable books support phonics  -based instruction
rather than a leveled text system?

The ALIGNED Decodabl es soundly support oOphonics

-based instruct i-based instrdctionap h o n i _»

model 6 i s one that teaches ¢ 0An essenti al par}a@if
systematic, methodical way. Students start by learning beginners involves learning the

the most basic phonics skills first (e.g. consonant alphabetic system, that is, letter -
sounds). They then build upon that knowledge by sound correspondences and spelling

learning new, increasingly difficult (or inconsistent) PEIETE, €I [ZE00Ie Fow I 2l

phonics skills (e.g. vowel teams), and entering those this knowledge.m t.h e regdmg.

. ' Systematic phonics instruction is a

into the schema that has been created. way of teaching reading that stress-

By learning new letter patterns as well as high - es the acquisition of letter -sound
frequency words and inserting them into practice correspondences and their use to
opportunities containing already known skills, a strong read and spell words (Harris &
scaffolding effectis created. This not only increases the ~ Hodges, 1995)d
automaticity of the new skill, it also reinforces the exist- \ (National Reading Panel, 2001). j
ing skill. Students move forward in learning to read with
confidence and a positive attitude because of the
success this model affords them.

This is opposed to teaching in a o0leveled text
though learning to read is arbitrary and almost mysterious. The assigned levels of text feel
random at times and provides an unclear path as to what a student needs to learn to be
able to move to the next level. It does not present students the opportunity to learn new
skills in a systematic way and enter that new knowledge into previous schema. It
encourages using oOocueso6 instead of focusing on
And thus, when students move past Opicture books

higher level texts.

0 T h ecuelhg approach to support early word
recognition ignores 40 years of overwhelming
evidence that orthographic evidence involves the
formation of letter sound connections to bond
spelling, pronunciation, and meaning of specific

words in memoryo (Ehri,
on alternative cueing systems impedes the building
of automatic word -recognition skill that is the hall-
mark of skill word reading (Stanovich, 1990,
1991)6. (Petscher

My



There are many versions of oguided readerso anc
that are simply rebranded as o0decodablesd. They
where the differing word in the sentence is way outside the scope and sequence; not a
high -frequency word. They are books that use prompting illustrations for the students to
continue with the damaging habit of using picture cues, even if the teacher does not
specifically instruct them to do so.

The A NED Decodables were written to directly combat this type of reading instruc-
tion. Guided readers, or rebranded books that maintain that style, have no place in a
phonics -based instructional model.

There are particular characteristics of decodable books that support a phonics -based
model, as opposed to a leveled text model. The following chart displays
the A NEDDecodabl es® solid strength in this area.
Books that follow Leveled Text style... [ALl NED Decodables following a phonics based in-

struction model...
...contain predictive text. ...do not allow students to rely on predictive text.
...utilize illustrations that enable do not all ow the students
students to use the picture to with its industry -firstandonly 6 f | ashcar ddé florr
oguesso6, or opr edi |havingthe textalone on a page, and the illustration
page. on the subsequent page.
... contain superfluous words that do only contain oout of seque:
not maintain a systematic sequence be introduced ashigh -f r equency or oOhegar:
of phonics. within a reasonable time after appearing in a book.
These are labeled on the Alignment Chart for teacher
ease-of-use in identifying the]|0h:¢
...have a low decodability percent- ...have a decodability percentage in which 97% of all

age.

titles in the 200 K -2 title set have a decodability per-
centage greater than or equal to 95%. (These num-

bers are specific examples to UFLI as one example,
but this trend applies to all curricula listed.)

...do not focus on a specific phonics
skill or group of phonics skills.

...Includes texts that have a definite focus on a specif-
ic phonics skill, group of skills, or high -frequency word.

...do not align to the program that a
school is using.

...aligns directly to the Scope and Sequence of 22
ELA/Phonics programs on the market.

...are not age -appropriate for a stu-
dentd&ds gr ade.

...systematically build in text difficulty, word count,
sentence structure, and story theme.

...do not take into account quality
vocabulary words and integration.

...consistently uses Tier Two and Tier Three words be-
cause of the letter patterns contained in them.

M ¢



How is the decodability percentage calculated and shown on the Alignment
Chart? How does high -frequency word introduction come into play?

The titles are aligned by decodability factor based on letter pattern, high -frequency
word, syllable, and affix (e.g. word ending like ds) introduction. To determine the
odecodabil ity percentagedé for each book:

1. | separated out individual words and broke them down by letter/sound pattern.

2. | determined which words and/or letter patterns were decodable using the decoding
skills that had been introduced by a given week in the scope and sequence.

3. Using the scope and sequence, | then identified which high frequency words (
wordso) had been introduced | eading up to a spec
to the students, the word was not counted as against the decodability percentage. (For

example, if the word oOoOthed is introduced in Less

odecodabl ed6.)
4. The total word count of the book was determined.

5. Any word that was not decodable, either by sound pattern introduction or having been

taughtasahigh -f r equency or oOheart wordo6é, was consi der

how many times that word appeared in that book.

6. The summed amount of oOout of sequencebd
appeared, became the numerator. The total amount of words in the book was the de-
nominator. This was calculated to determine the decodability percentage.

wor ds

7. The few oO0out of sequenced6 wor ds AtitNMED Aligomeetx i st

Chart and the | etter pattern that would make

lined, so that the teacher can teach them as heart words. Percentages were noted if the

use of one word multiple times significantly

being used 4 times in a book before ther  -controlled vowel had been introduced).

It
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How are the stories crafted to be engaging and culturally relevant for students
in grades K -27?

Decodables are most valuable to practice newly developing phonics skills. However, the
argument has been made that there is more to reading than just decoding, and that traditional
decodables alone may not be enough. Three papers that reviewed a multitude of studies state
that students need content/vocabulary rich, authentic texts to build the other valuable skills
needed for reading (Cheatham & Allor, 2012; Birch, et al., 2022, Pugh, Kearns & Hiebert, 2023).
This comes from the fact that some decodabl es do r
and address meaningf ul and interesting t ApIGEEDG ( PU
Decodables are specifically written to bridge this gap!
The ALIGNED Decodables provide robust texts with strong story lines to keep students
engaged by highlighting and providing opportunities for students to build comprehension skills
such as identifying charactersdo feelings, relating
themselves, identifying story sequence, and determining the problem and solution of a
story. The content -rich, non -fiction titles engage students in learning about topics that may be
of interest to them, like sports, animals, camping, fishing, jobs, dogs, spiders, and music. The
decodables are culturally relevant with topics that include smart phones, drones, and spending
time with friends in different settings.

Examples of the non -fiction titles mcluded with  ALIGNED Decodables

Animals
/ \ : of the Sea
aStudents who enjoy reading, , ‘

and make it a regular part of
their lives, are able to improve
their reading skills through
practice. Better readers tend to
read more because they are
more motivated to read, which,
in turn, leads to improved vo-
cabulary and comprehension
skills. 6 (PISA
\ Il. ch. 8, OECD, 2020).
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Written and llustrated by Christine Hjorth
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https://link.springer.com/article/10.1007/s40841-024-00313-x#ref-CR44

