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òThe sequential nature of      
Structured Literacy means that 

teachers require students to    
practice only what they have 
been explicitly taught. Again,    

before teachers expect students to 
practice decoding specific phonics 
word patterns (e.g., short -vowel 
words with consonant digraphs) 
in reading text, or to recognize 
specific irregular words in text, 

they directly teach those skills in 
isolation first.SL approaches also 
build in  cumulative practice and        

ongoing review  of previously 
learned skills, so that students 
retain these skills and develop 
automaticityó (Louise Spear -

Swerling, 2019, p. 1).  

1.1. THE ALIGNMENT  
 

     Decodables are most valuable when they line up    

directly with what the students are learning, known 

as ôlesson-to -text matchõ (LTTM)ó (Pugh, Kearns, & 

Heibert, 2023; Spear -Swerling, 2019; Cheatham &   

Allor, 2011;  Adams, 2009; Armbruster et al, 2001; Roit, 

2008; National Reading Panel, 2000). Through a       

system that ALIGNED  has  created, their books are 

aligned by decodablility percentage lesson by       

lesson, sound by sound, word by word to 22 of the 

top ELA/Phonics  programs on the market, with more 

on the way! This directly follows the Structured         

Literacy and Science of Reading approach. Literacy 

directors, curriculum directors, reading specialists, 

and teachers love that this work has already been 

done for them! The alignment charts provided on the 

website guide which week or lesson to introduce 

each book, based on the scope and sequence of 

the curriculum you are using.  

 TOP 6 REASONS (and the RESEARCH to back it) why school districts across the 

country choose  ALIGNED Decodables  

òThe 3-cueing approach to 

support early word recog-

nition ignores  40 years of 

overwhelming evidence 

that orthographic evidence 

involves the  formation of 

letter sound connections to 

bond spelling, pronuncia-

tion, and meaning of     

specific words in 

memoryó (Erhi, 2014). 

òMoreover, relying on      

alternative cueing systems 

impedes the building of 

automatic word -recognition 

skill that is the hallmark of 

skill word reading 

(Stanovich, 1990, 1991)ó. 

(Petscher et al. 2020)  

2. THE LAYOUT AND HOW IT PREVENTS CUEING 
  

     The focus of early reading practice should be centered 

on the letters in the words, and not on anything that may 

give children a òcueó as to what the word could be 

(Lonigan, et al., 2018; Ehri, 2013; Stanovich, K.E., 2000). The 

ALIGNED   Decodables are not rebranded òguided readersó 

or òleveled booksó.  

     A key way that the ALIGNED  Decodables stand apart 

from other decodables is that our books are formatted so 

that the text is alone on the page. The text is found on the 

right -hand side and must be read without the aid of a      

picture cue. The student then turns the page to view the   

corresponding picture to confirm the meaning of what they 

just read. This òflashcardó approach has seen impressive re-

sults with students using the ALIGNED  Decodables. This sen-

tence -then -picture approach also builds engagement and 

entertainment.  The reader reads the sentence and uses 

those words to build a picture in their mind of what they 

read.  Sometimes the idea that they visualize in their mind 

matches that picture (engagement), but sometimes they 

turn the page and the picture shows an unexpected         

alternative to what they are thinking (entertainment).  
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3. THE CONTENT (Comprehension and Vocabulary)   
 

     Decodables are most valuable to practice newly developing phonics skills.     

However, the argument has been made that there is more to reading than just      

decoding, and that traditional decodables alone may not be enough. Three papers 

that reviewed a multitude of studies state that students need content/vocabulary 

rich, authentic texts to build the other valuable skills needed for reading (Cheatham 

& Allor, 2012; Birch, et al., 2022, Pugh, Kearns & Hiebert, 2023). This comes from the 

fact that some decodables do not provide texts that are òsemantically rich and    

address meaningful and interesting topicsó (Pugh, Kearns & Hiebert, 2023).  ALIGNED  

Decodables stand out from the rest, in that they were specifically written to bridge 

this gap!  

     Comprehension study is easily achieved with stories that highlight charactersõ        

feelings, story sequence, problems/solutions, and much more. Diverse and rich        

vocabulary is spread throughout the books. By focusing on letter sounds, common 

words have been substituted by more  uncommon, yet more specific, words. For     

example, the skunk didnõt òrunó, he òdashedó or òdartedó. The girl didnõt òlayó in the 

sun, she òbaskedó in it. Through fun and interesting stories, a robust collection of     

non -fiction books, and tons of variety, ALIGNED  Decodables are designed to       

provide the òrealó, authentic books children want to read! There are comprehension 

questions at the end of each book, with one specifically written to be used as a   

possible discussion starter or writing prompt. Additionally, specific vocabulary and 

comprehension suggestions can be found on the  òDiversity and Content Map ó 

found at Decodables .com.  

òExclusive use of one type of 

book has a detrimental effect. 

Rather, carefully selected and 

varied reading materials leads 

to more positive outcomes and 

attitudes to readingó (Mesmer, 

2005; Wood, 2005).  

Screenshot of the Diversity and Content Map  

н 

https://decodables.com/wp-content/uploads/2023/05/Aligned-Diversity-Map-3.pdf


5. THE ILLUSTRATIONS/IMAGES  

     The ALIGNED  decodables are professionally illustrated. Children love the variety of 

illustrative styles. òSpecific techniques and activities used to develop childrenõs letter-

sound knowledge and its use in reading and writing should be as relevant and motiva-

tional as  possible to engage childrenõs interest and attention to promote optimal learn-

ingó (National Reading Panel, 2001). The full-color books are designed to keep the      

children engaged and motivated through laughter and smiles.  

     Having taught in the classroom, I have seen my students tire of seeing books that all 

look the same, with similar or exact illustrative styles. This was especially true in my first 

grade classroom if there was a book that looked like what they had read in kindergar-

ten. With the trade books I read in my classroom, I would ensure that the styles were 

constantly changing to keep the students engaged, and to suit personal opinions of 

what might be appealing to each student individually.  

     The ALIGNED  Decodables stand out as compared to some competitors because of 

the variety of the books! Seven different illustrators worked to create the books; no AI 

was utilized. The illustrators often changed up their style from book to book. This led to a 

beautiful and constantly changing variety of illustrations.  
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4. THE DIVERSITY  
 

     When considering how to deal with classroom issues of ethnicity, culture, gender, 

and other differences among students, òteachers must create an environment that  

ensures that all learners see people from their identity group reflected positively in the 

instructional materials, pictures, books, and videos used in the classroom and through-

out the schooló (Vogt & Shearer, 2003, p. 118). These factors have powerful effects on 

self-esteem and motivation that affect the literacy development  (Vogt & Shearer, 

2003)ó (Sitthitikul, P., 2014).  

     The ALIGNED decodables stand apart because they were written with diversity 

and inclusion in mind. Using seven different illustrators, with differing ethnicities and 

backgrounds, allows for a multitude of artistic styles and viewpoints. The books were       

carefully created to ensure only positive representations of people of different color, 

religion, or ability were included.  
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6. THE NON-INSTRUCTIONAL REASONS  

 

      The Complete K -2 set is comprised of 200 titles, including full -color readers, inter-

active reproducible readers, and three chapter books. Fiction, non -fiction, and 

graphic novel genres are included. The ALIGNED  Decodables have been vetted, 

approved for quality, and are found on the decodable lists created by UFLI, The 

Reading League, MetaMetrics, and Teach My Kid to Read. These books are being 

used across the US and Canada, and ALIGNED is an approved vendor for the NYC 

SD DOE, LA Unified SD DOE, and on SAM.GOV.  

     The ALIGNED  Decodables were proudly featured in the April 2025 issue of        

Language Magazine in their section òReading Supports: A Selection of Engaging 

Products and Programs to Boost Your Studentsõ Reading Levelsó.  
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THE TOP THREE BENEFITS OF TARGETED PRACTICE BY USING  

THE LESSON-TO-TEXT-MATCHED ALIGNED  DECODABLES 

 (AND THE RESEARCH TO BACK IT!) 

     òDecodables are most valuable when they line up directly with 

what the students are learning, known as ôlesson-to -text 

matchõ(LTTM)ó (Pugh, Kearns, & Heibert, 2023; Spear-Swerling, 2019; 

Cheatham & Allor, 2011; Adams, 2009; Armbruster et al, 2001; Roit, 

2008; National Reading Panel, 2000). Through a system that ALIGNED   

has created, their books are aligned by decodablility percentage 

lesson by lesson, sound by sound, word by word to 22 of the top ELA/

Phonics programs on the market, with more on the way!  
 

THIS ALLOWS STUDENTS TO HAVE TARGETED PRACTICE! 

What is òtargeted practiceó in reading instruction? 

     Targeted practice is taking the new sounds and 

inserting them into the code with letters/sounds 

the reader already knows. Not only does this help 

the reader learn the new sounds, but it strengthens 

their previously learned skills.  
 

     While learning new letter sounds/patterns,  

targeted practice  is best! 

òAn essential part of the process for 
beginners involves learning the   

alphabetic system, that is, letter -
sound correspondences and 

spelling patterns, and learning how 
to apply this knowledge in their 

reading. Systematic phonics instruc-
tion is a way of teaching reading 

that stresses the acquisition of letter
-sound correspondences and their 

use to read and spell words (Harris 
& Hodges, 1995)ó (National Reading 

Panel, 2001).  

Benefit #1 The Scaffolding Effect   
     The òcognitive loadó it takes to read the new texts is reduced 

when the student is practicing with already known letters/sounds 

and inserting the new letters/sounds into that knowledge. By adding 

new sounds and including scaffolding of previously learned sounds, 

the student receives strong targeted practice.  

òéthe learnerõs cognitive load is 
reduced with the aid of scaffolding 
and this thus allows the learner to 
perform parts of a task that he or 

she would otherwise not be able to 
perform (va de Pol and Beishuizen, 

2001).  

What is òscaffoldingó in reading instruction? 

     The student would be unlikely to be successful if every 

letter in the words of books were unknown and/or new. 

By knowing some and adding some new ones, the stu-

dent has support to practice the new sounds  (van de Pol 

and Beishuizen, 2001) Φ 

What is òCognitive Load Theoryó? 

     òCognitive Load Theory explains the way that we consider working memory while 

teaching complex concepts or solving problems. A higher cognitive load lowers the 

percentage of information that is stored in long term memory because you overwhelm 

your working memoryó (Practical Psychology, 2023). 
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Benefit #2 The Confidence/Motivation Effect  

     The reader builds confidence in their abilities by having 

success in slowly and steadily building their sound 

knowledge and decoding skills and applying them to new 

texts. This confidence builds motivation to learn more 

sounds and move forward towards harder and harder texts.  

     This is where the ALIGNED  books shine! The student 

wants to read the next story. Therefore, they will work to 

learn the new sounds.  

 

SUCCESS BUILDS SUCCESS! 

òExpectancy of success is 
more than a perception of 
general competence; it repre-
sents a future -oriented     
conviction that one can      
accomplish the anticipated 
task. If I do not believe I will 
be successful in accomplish-
ing a task, I am unlikely to 
begin. Such beliefs can be 
both general (e.g. global self -
concept) and specific 
(judgements of ability to 
learn a specific skill or top-
ic).ó (Cook and Artino, Jr., 
2016)  

Reason #3 The Enjoyment/Engagement Effect  

     The ALIGNED  books will help to develop intrinsic motivation 

to read. The reader enjoys not only the feeling of success but 

also the stories, making them more likely to continue reading. 

Students with intrinsic motivation to read, such as the desire to 

read the next ALIGNED  book, are shown to be more fervent 

readers, and consequently more successful readers.  

òMotivation and engagement 
play a crucial role in literacy 
development and achieve-
ment.ó (Lee, Y., Jang, B. G., 
& Conradi Smith, K., 2021)  

òIntrinsic motivation  to read 
comes from personal interest or   

enjoyment of reading and is      
related to positive experiences 

with reading itself. Studies have 
shown that intrinsic incentives, 
such as personal interest in the 

material, curiosity, involvement in 
the text, and a preference for chal-
lenge (e.g., McGeown et al.,  2012 ) 

are better predictors of reading 
frequency and  comprehension 

than extrinsic incentives, such as 
rewards or grades, parental pres-
sure etc."  (Vogrinľiľ Ľepiľ, Mascia, 

T. & Aerila, JA., 2024).  
The ALIGNED  books help your 

students learn how to read and to 

love reading, by providing targeted, 

real-world practice in stories that 

keep them engaged and motivated!  

What is intrinsic motivation?  

     Intrinsic motivation is doing something because you 

are motivated by internal factors, such as a feeling of 

success or wanting to move to a higher skill level of a 

task. Extrinsic motivation is when the perceived benefit 

or value comes from the outside. For example, earning 

a sticker on a chart, or a òwell doneó from a teacher or 

parent.  
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Interactive and Reproducible Decodables from 

ALIGNED Decodables!  

     These new òblackline masteró decodable readers give teachers another tool in their 

toolbox to give their students targeted phonics practice in an engaging way! Teachers 

can easily copy, cut, and fold these 43 adorable readers (directions included) and place 

them in the hands of young readers. Perfect for whole or small group practice!  

     Through the pages of story, students are required to read without the aid of a picture 

cue. Then they are asked to illustrate the pages, demonstrating an understanding of the 

text they just read. At the end of the story, students will find comprehension questions and 

a òword workó activity to practice the phonics skill that the book is highlighting. These can 

be a valuable addition for independent work, centers, or homework practice!  

ALIGNED Title: Royal Farm 

Phonics Focus: oi, oy  

Word Count:115  
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FREQUENTLY ASKED QUESTIONS  
 

How is the content specifically designed for students in grades K ð2? How are 

the vocabulary, sentence structure, and topics age -appropriate?  
 

     I have taught hundreds of students how to read. I observed my classroom full of students 

gradually increase their reading competency skills. I also noted what was engaging, funny, 

and age -appropriate. Before I started writing these decodables, I was in the classroom writ-

ing decodable practice passages, games, and stories week -by -week for my own students. I 

saw what worked and what didnõt. I took what I knew as a certified teacher in Early Child-

hood Education, Elementary Education, and Gifted Education, and my experiences directly 

with the students, and poured that knowledge into the decodable stories. No AI was used in 

writing, producing, or aligning any of the books. The topics are age -appropriate and cur-

rent. There is a combination of fiction and non -fiction. The non -fiction titles are high -interest, 

with topics such as sports, animals, music, and space.  

 
 

¶ The books start out in kindergarten with letter sound introduction aligned with the early       

lessons of a typical kindergarten scope and sequence. These early books have only a let-

ter on the page and a picture to match that beginning sound. They are formatted with 

the òFlashcard Layoutó.  

 

 

 

 

 

 

¶  As more letter sounds are introduced, including the short vowels, the decodables move 

into practice with one word on the page.  
 

 

 

ALIGNED Title: Ss Book 

Right -hand 

side of the 

book, letter 

alone on the 

page.  

Turn to next 

page, left -hand 

side, illustration 

that matches 

the previous 

page.  

ALIGNED  Title: Short I 

Right -hand 

side of the 

book, text 

alone on the 

page.  

Turn to next 

page, left -hand 

side, illustration 

that matches 

the previous 

page.  

All of the  books are formatted in this  

ALIGNED -exclusive òflash cardó format! 
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¶ As the lessons progress and useful high -frequency words are introduced (e.g. the, in, 

and it), simple sentences appear in the books.  

 

 

 

¶ This pattern continues. As more letter patterns and high -frequency words are intro-

duced, the sentences become more robust. The sentences are simple and one per 

page through most of kindergarten and then build from there into first grade. Having 

taught for years, I made decisions based on my experience working directly with       

students, as well as research and academic training, to know when adding complexity 

is appropriate. The beginning of first grade has decodables that review skills from       

kindergarten and are an opportunity for the students to practice and build some confi-

dence on the simpler books before moving forward (this is also true for second grade).  

 

 

 

 

 

 

ALIGNED  Title: Fox Hid 

ALIGNED  Title: Tuck 

ALIGNED Title: A Rainy Day  

Right -hand 

side of the 

book, letter 

alone on the 

page.  

Turn to next 

page, left -hand 

side, illustration 

that matches 

the previous 

page.  

Turn to next 

page, left -hand 

side, illustration 

that matches 

the previous 

page.  

Right-hand 

side of the 

book, letter 

alone on the 

page.  

Turn to next page, left -

hand side, illustration 

that matches the pre-

vious page.  

Right-hand side 

of the book, 

letter alone on 

the page.  
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ALIGNED  Title: Spiders Hunting  

¶ Some of the lessons have multiple ALIGNED  titles assigned to them so there are options 

for the teacher to help meet individual student needs. One of the books would typical-

ly have a lower word count and the other a higher word count, as options. It also helps 

meet interest level of the students, so they can decide which book they would like to 

read.  

¶ As the students move through the end of first and into second grade, the stories are 

longer and more complex. More inferences are needed to be made by the students, 

ALIGNED Title: Skittleõs First Day 

ALIGNED  Title: Animals of the Sea  

¶ Through first grade, the number of sentences and their complexity increase gradually 

through the year.  

ALIGNED  Title: Seth and Beth  

For example, the addition 

of similes, such as òShe 

flies like a sloth.ó 

For example, the text states, 

òShe sniffles.ó in response to 

the question, òWill she like it?ó 

What can you infer from the 

word òsnifflesó? 
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     The ALIGNED   books are written to slowly build on learned phonics skills by moving from 

simplest to most complex patterns. This affects the vocabulary inclusion in two ways.  

 

A. Tier two and three words are often included because they highlight the letter pattern 

that was added during that lesson/week.   

 

B. If used with the comprehension program described on the next page, teachers will    

introduce new vocabulary words either right before or during reading, for immediate 

practice in context. Words are often repeated in many titles that follow.  

 

òThe relationship between 

vocabulary and reading 
comprehension has been 
well documented in the   
literature, with studies  

consistently highlighting a 
reciprocal relationship     

between these skills (e.g., 
Cain & Oakhill, 2011; 

Verhoeven et al., 2011; 
Duff et al., 2015; for a re-

view, see Stahl & Fair-
banks, 1986; Elleman et 

al., 2009; Wright & Cervet-
ti, 2016; Adlof, 2019;      

Elleman et al., 2019; Silver-
man et al., 2020; Cervetti et 
al., 2023).ó (Zeng Y, 2025). 

It has long been understood that teaching 

vocabulary in isolation is ineffective!  

     The ALIGNED  Decodables were written with the inclu-

sion of high -quality vocabulary words in mind. Diverse and 

rich vocabulary is spread throughout the books. From the 

time I started writing the decodable books, vocabulary was 

a major focus. I used the introduction of the letter patterns 

to include words that might not typically be learned by a 

young child, but that are invaluable when building a strong 

background with language. Research shows that having a 

robust and broad vocabulary can make the difference     

between a strong reader and a poor reader, especially in 

the area of reading comprehension.  

     The nuances of word meanings and what they do to a 

personõs ability to fully comprehend the story are of particu-

lar interest to me. For example, did the boy ògoó to the 

park? Or did the boy òhurryó, òwalkó, or òstompó to the 

park? All three of these words can lead the reader to a   

different understanding of what the boy is feeling while   

going to the park.  

How do the ALIGNED  decodable books support vocabulary acquisition?  

Zeng, Y. et al suggest that, 
òMerely teaching word meanings 

may not be sufficient for long -
term vocabulary acquisition.   

Instead, students may require 
more extensive exposure to 

words across varied contexts 
and more engaging strategy -

based instruction, such as 
teaching morphological aware-

ness and contextual word -
solving strategiesó (2025) 
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ALIGNED  Title: Kits and Pups 

Vocabulary is used to practice CVC 

short i words and to introduce students 

to the different names for baby animals. 

This example also introduces the         

students to an alternative meaning for 

the word òkidó. 

Right-hand side of 

the book, text alone 

on the page.  

Turn to next page, left -

hand side, illustration that 

matches the previous 

page alone.  

ALIGNED  Title:  

Skip the Skunk 

Vocabulary is used to 

practice blends as well 

as introduce an alter-

native to the word 

òsadó. 

ALIGNED  Title:  

Spiders Hunting  

Vocabulary is consist-

ently used in non -

fiction books to build 

knowledge of the     

topic.  

All of the books are formatted in this 

ALIGNED-exclusive òflash cardó format! 

ALIGNED  Title:  

Stuck!  

Fox doesnõt òrunó, he 

òsprintsó. Duck 

òquacksó instead of 

òsaysó. 

ALIGNED  Title:  

Deb Went Camping  

Vocabulary is used to 

practice the ðed suffix, 

as well as introduce an 

alternate meaning for 

the word òskippedó.  

ALIGNED  Title: 

Snakes 

Non -fiction books in 

later stages of the 

scope and sequence 

use the vocabulary 

word in sequence and 

also have a glossary.  

ALIGNED  Title:  

Packing  

The vocabulary         

denotes different    

emotions when Mat-

thew came òbarrelingó 

down the stairs, but 

òstompedó back up 

them. This helps         

students build their skills 

in making inferences.  

     ALIGNED  Educational Resources is currently developing a comprehension and writing 

program. This program focuses heavily on vocabulary introduction, and the multiple mean-

ings of words. Each vocabulary word will have a vocabulary picture card illustrating the 

multiple meanings (e.g. òtapó can mean the faucet on a sink, the making of a tapping 

noise on a desk, or a type of dance). The teacher introduces these and then encourages 

the students to think critically while reading to determine which meaning is used in the    

sentence. This program, called òINTEGRATED: The Other Strands of the Ropeó, will be     

released by grade level starting with kindergarten in January, 2026.  
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     The ALIGNED  Decodables soundly support òphonics

-based instructionó. A òphonics-based instructional 

modeló is one that teaches students how to read in a 

systematic,  methodical way. Students start by learning 

the most basic phonics skills first (e.g. consonant 

sounds). They then build upon that knowledge by 

learning new, increasingly difficult (or inconsistent) 

phonics skills (e.g. vowel teams), and entering those   

into the schema that has been created.  

     By learning new letter patterns as well as high -

frequency words and inserting them into practice       

opportunities containing already known skills, a strong 

scaffolding effect is  created. This not only increases the   

automaticity of the new skill, it also reinforces the exist-

ing skill. Students move forward in learning to read with 

confidence and a positive attitude  because of the  

success this model affords them.  

òAn essential part of the process for 
beginners involves learning the    

alphabetic system, that is, letter -
sound correspondences and spelling 
patterns, and learning how to apply 

this knowledge in their reading. 
Systematic phonics instruction is a 

way of teaching reading that stress-
es the acquisition of letter -sound    
correspondences and their use to 
read and spell words (Harris & 

Hodges, 1995)ó  
(National Reading Panel, 2001).  

òThe 3-cueing approach to support early word 
recognition ignores 40 years of overwhelming     

evidence that orthographic evidence involves the 
formation of letter sound connections to bond 

spelling, pronunciation, and meaning of specific 
words in memoryó (Ehri, 2014). òMoreover, relying 

on alternative cueing systems impedes the building 
of automatic word -recognition skill that is the hall-

mark of skill word reading (Stanovich, 1990, 
1991)ó. (Petscher et al. 2020) 

     This is opposed to teaching in a òleveled text systemó, which leaves students feeling as 

though learning to read is arbitrary and almost mysterious. The assigned levels of text feel 

random at times and provides an unclear path as to what a student needs to learn to be 

able to move to the next level. It does not present students the opportunity to learn new 

skills in a systematic way and enter that new knowledge into previous schema.  It             

encourages using òcuesó instead of focusing on phonics skills and the ability to decode. 

And thus, when students move past òpicture booksó, they are left without the tools to read 

higher level texts.  

How do the ALIGNED Decodable books support phonics -based instruction 

rather than a leveled text system?  
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     There are many versions of òguided readersó and òleveled booksó on the market today 

that are simply rebranded as òdecodablesó. They are books heavy in predictive text, 

where the  differing word in the sentence is way outside the scope and sequence; not a 

high -frequency word. They are books that use prompting illustrations for the students to 

continue with the damaging habit of using picture cues, even if the teacher does not      

specifically instruct them to do so.        

     The ALIGNED  Decodables were written to directly combat this type of reading instruc-

tion. Guided readers, or rebranded books that maintain that style, have no place in a  

phonics -based instructional model.      

     There are particular characteristics of decodable books that support a phonics -based 

model, as opposed to a leveled text model. The following chart displays    

the  ALIGNED  Decodablesõ solid strength in this area. 

Books that follow Leveled Text style...  ALIGNED  Decodables following a phonics based in-

struction model...  

...contain predictive text.  ...do not allow students to rely on predictive text.  

...utilize illustrations that enable     

students to use the picture to 

òguessó, or òpredictó, a word on the 

page.  

...do not allow the students to òcueó off of the picture 

with its industry -first and only òflashcardó format of 

having the text alone on a page, and the illustration 

on the subsequent page.  

... contain superfluous words that do 

not maintain a systematic sequence 

of phonics.  

...only contain òout of sequenceó words that will later 

be introduced as high -frequency or òheart wordsó 

within a reasonable time after appearing in a book.  

These are labeled on the Alignment Chart for teacher 

ease -of -use in identifying the òheartó portion.  

...have a low decodability percent-

age.  

...have a decodability percentage in which 97% of all 

titles in the 200 K -2 title set have a decodability per-

centage greater than or equal to 95%. (These num-

bers are specific examples to UFLI as one example, 

but this trend applies to all curricula listed.)  

...do not focus on a specific phonics 

skill or group of phonics skills.  

...includes texts that have a definite focus on a specif-

ic phonics skill, group of skills, or high -frequency word.  

...do not align to the program that a 

school is using.  

...aligns directly to the Scope and Sequence of 22  

ELA/Phonics programs on the market.  

...are not age -appropriate for a stu-

dentõs grade.  

...systematically build in text difficulty, word count, 

sentence structure, and story theme.  

...do not take into account quality 

vocabulary words and integration.  

...consistently uses Tier Two and Tier Three words be-

cause of the letter patterns contained in them.  
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How is the decodability percentage calculated and shown on the Alignment 

Chart? How does high -frequency word introduction come into play?  
 

     The titles are aligned by decodability factor based on letter pattern, high -frequency 

word, syllable, and affix (e.g. word ending like ðs) introduction. To determine the 

òdecodability percentageó for each book: 

 

1. I separated out individual words and broke them down by letter/sound pattern.  

 

2. I determined which words and/or letter patterns were decodable using the decoding 

skills that had been introduced by a given week in the scope and sequence.  

 

3. Using the scope and sequence, I then identified which high -frequency words (or òheart 

wordsó) had been introduced leading up to a specific lesson. If a word had been taught 

to the students, the word was not counted as against the decodability percentage. (For 

example, if the word òtheó is introduced in Lesson 1, it is from then on considered 

òdecodableó.) 

 

4. The total word count of the book was determined.  

 

5. Any word that was not decodable, either by sound pattern introduction or having been 

taught as a high -frequency or òheart wordó, was considered òout of sequenceó. I noted 

how many times that word appeared in that book.  

 

6. The summed amount of òout of sequenceó words (if any), and the number of times they 

appeared, became the numerator. The total amount of words in the book was the de-

nominator. This was calculated to determine the decodability percentage.  

 

7.  The few òout of sequenceó words that do exist are noted on the ALIGNED Alignment 

Chart and the letter pattern that would make it òout of sequenceó is in bold and under-

lined, so that the teacher can teach them as heart words. Percentages were noted if the 

use of one word multiple times significantly affected the percentage (e.g. the word òheró 

being used 4 times in a book before the r -controlled vowel had been introduced).  
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How are the stories crafted to be engaging and culturally relevant for students 

in grades K -2? 
 

     Decodables are most valuable to practice newly developing phonics skills. However, the   

argument has been made that there is more to reading than just decoding, and that traditional 

decodables alone may not be enough. Three papers that reviewed a multitude of studies state 

that students need content/vocabulary rich, authentic texts to build the other valuable skills 

needed for reading (Cheatham & Allor, 2012; Birch, et al., 2022, Pugh, Kearns & Hiebert, 2023). 

This comes from the fact that some decodables do not provide texts that are òsemantically rich 

and address meaningful and interesting topicsó (Pugh, Kearns & Hiebert, 2023). The ALIGNED 

Decodables are specifically written to bridge this gap!  

     The ALIGNED  Decodables provide robust texts with strong story lines to keep students        

engaged by highlighting and providing opportunities for students to build comprehension skills 

such as identifying charactersõ feelings, relating and connecting those charactersõ feeling to 

themselves, identifying story sequence, and determining the problem and solution of a           

story.  The content -rich, non -fiction titles engage students in learning about topics that may be 

of interest to them, like sports, animals, camping, fishing, jobs, dogs, spiders, and music. The             

decodables are culturally relevant with topics that include smart phones, drones, and spending 

time with friends in different settings.  

òStudents who enjoy reading, 

and make it a regular part of 

their lives, are able to improve 

their reading skills through 

practice. Better readers tend to 

read more because they are 

more motivated to read, which, 

in turn, leads to improved vo-

cabulary and comprehension 

skills.ó (PISA 2018 Results, vol. 

II. ch. 8, OECD,  2020 ). 

Examples of the non -fiction titles included with ALIGNED Decodables  
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